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The field of Al in education is rapidly evolving, with new research and resources emerging
regularly. While this brief aims to provide comprehensive and current information, it may not
capture every recent advancement or publication in this dynamic landscape. We recommend
treating this as a foundational resource while staying informed about ongoing developments
in the field.
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Introduction

Artificial intelligence (Al) is reshaping education, offering new opportunities to personalize learn-
ing, streamline administrative tasks, and prepare learners for a workforce increasingly influenced
by Al-driven technologies. Yet, without careful planning, governance, and investment, these tools
risk widening equity gaps, undermining trust, and overwhelming educators.

This brief provides five actionable recommendations for state, district, and local leaders to guide
the responsible integration of Al-enabled educational technologies (edtech) across PK16 systems.
By focusing on collaborative adoption, transparent governance, professional learning, classroom
integration, and accountability systems, leaders can ensure Al-enabled edtech strengthens
teaching and learning, safeguards learners, and supports equitable access to future-ready oppor-
tunities. A clear understanding of the Al-enabled edtech adoption cycle is essential for building
sustainable systems that adapt as technologies evolve; Appendix 1 outlines this cycle in detail to
support effective planning and implementation.
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Embed accessibility requirements (WCAG 2.1 AA/UDL)
from procurement through classroom use.

Strengthening Al-enabled edtech adoption and governance requires prioritizing accessi-
bility-first tools from the outset to ensure inclusive learning for all. Edtech procurement
teams must include IT staff, assistive technology specialists, special and general education
staff, curriculum leaders, procurement directors, and English learner specialists to create
comprehensive accessibility rubrics addressing both traditional and Al-specific concerns.

Legal Requirements: The U.S. Department of Justice’'s updated Title || ADA requirements,
effective April 2024, mandate that all mobile apps and web content—including Al-enabled
tools, services, programs, and activities that state and local governments offer online—meet
WCAG 2.1 Standards Level AA to ensure accessibility for individuals with disabilities.

From Design to Implementation: Education leaders must evaluate Al-enabled edtech
tools for accessibility compliance from the outset rather than retrofitting later. Districts
should require:

o WCAG 2.1 compliance and Universal Design for Learning (UDL) Guidelines as baseline

requirements

» Public accessibility statements and the Accessibility Conformance Report

» Evidence of user feedback from individuals with disabilities during development

» Multimodal capabilities including speech recognition, real-time captioning, translation,
and enhanced alt-text to ensure learning environments are perceptible, operable,
understandable, and robust for all learners

Integrated Safeguards: Accessibility-first design should be integrated with broader
safeguards for privacy, child safety, and cybersecurity. While existing guardrails such as
Children’s Online Privacy Protection Rule (COPPA), the Children’s Internet Protection Act
(CIPA), and E-Rate provide important baselines, they require updating given Al's new capa-

bilities and risks. Aligning professional learning, Al literacy, and accessibility-first adoption
ensures that both educators and students can use Al-enabled edtech tools safely, ethically,
and inclusively.

Resources: Education leaders can leverage existing guidance, including roadmaps
on Meeting the ADA Title Il Web and Mobile Accessibility Requirements, to support
implementation. The National Center on Accessible Education Materials has developed

guidance and professional learning for educators focused on designing for accessibility to

guide implementation.
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Recommendation 1

Establish clear priorities and collaborate with state, local, and district hubs to advance respon-
sible adoption of Al-enabled edtech tools through collaboratives that share tools, policies, and
evaluation practices.

State and district leaders can scale and sustain the adoption of Al-enabled edtech by concen-
trating priorities, pooling resources through collaboratives, and investing in audits, professional
learning, and capacity-building to prepare students for an Al-shaped workforce. In this context,
collaboratives are formal or semi-formal partnerships where representatives from different edu-
cational jurisdictions (state education agencies, member associations, local education agencies,
and school districts) work together as a network.

Establishing and leveraging collaborative networks that concentrate efforts on strategic priorities,
rather than pursuing disparate initiatives, can help educational leaders accelerate responsible
Al adoption and maximize limited resources. Successful models, such as Washington State's

human-centered Al guidance development, demonstrate how state agencies can engage broad

community groups, including teachers, superintendents, and students, while partnering with
professional organizations and industry leaders to create practical, relevant resources for adopt-
ing Al-enabled edtech that are responsive to the needs of their state.

Educational leaders at all levels are collaborating to write their own Al in Education guidance, includ-
ing state (see Box A), district, and school-level leaders. Collaborative approaches allow districts to
pool expertise, share vetted tools and policies, and leverage collective bargaining power when pro-
curing Al-enabled edtech, making adoption more feasible for resource-constrained communities.

Box A: State guidance resources about Al in education, as of September 2025

Alabama Georgia Michigan North Carolina Utah

Alaska Hawaii Minnesota North Dakota Virginia
Arizona Indiana Mississippi Ohio Washington
California Kentucky Missouri Oklahoma West Virginia
Colorado Louisiana Nevada Oregon Wisconsin
Connecticut Maine New Jersey Puerto Rico Wyoming
Delaware Massachusetts New Mexico

Building sustainable and responsible adoption of Al-enabled edtech tools requires systematic
investment in capacity-building infrastructure that includes regular audits, comprehensive
professional learning, and preparation for an Al-influenced workforce. States can follow Utah's.
successful model of creating a dedicated student data privacy office with sustained funding and

specialized staff to manage the complex oversight needed for adopting Al systems, while also
investing in professional learning that balances academic freedom with continuous growth
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https://www.nj.gov/education/innovation/ai/
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https://go.ncdpi.gov/AI_Guidelines
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https://innovateohio.gov/aitoolkit/ai-toolkit
https://oklahoma.gov/education/services/standards-learning/artificial-intelligence--ai--and-digital-learning1.html
https://www.oregon.gov/ode/educator-resources/teachingcontent/Documents/ODE_Developing_Policy_and_Protocols_for_the_use_of_Generative_AI_in_K-12_Classrooms_2023.pdf
https://dedigital.dde.pr/mod/resource/view.php?id=3700
https://www.schools.utah.gov/informationtechnology/artificialintelligence/AI_Framework_V2.pdf
https://www.education.virginia.gov/media/governorvirginiagov/secretary-of-education/pdf/AI-Education-Guidelines.pdf
https://ospi.k12.wa.us/sites/default/files/2024-01/human-centered-ai-guidance-k-12-public-schools.pdf
https://wvde.us/ai/
https://dpi.wi.gov/imt/empowering-lifelong-learning-ai-guidance-enhancing-k12-and-library-education
https://edu.wyoming.gov/wp-content/uploads/2024/06/Guidance-for-AI-Policy-Development.pdf
https://schools.utah.gov/studentdataprivacy/index
https://schools.utah.gov/studentdataprivacy/index

through faculty-led planning and implementation. State and local Al workforce collaboratives
connecting PK16 schools and institutions of higher education, workforce boards, and industry
partners can facilitate the development of pathways and curricula that align with the needs of
employers. Organizations like SETDA (State Educational Technology Directors Association) at the
state level and CoSN (Consortium for School Networking) at the district level can also serve as

essential intermediary collaboratives that facilitate collaborations toward responsible Al-enabled
edtech adoption in the education ecosystem. These networks can facilitate the development

of standardized evaluation frameworks, share vetted tools and implementation policies across
states and districts, and coordinate professional learning opportunities and resources that help
educational leaders make informed decisions about Al technologies and prepare students for an
increasingly Al-integrated future workforce. This collaborative approach ensures that adoption
processes move beyond initial experimentation toward becoming institutionally embedded, cre-
ating the capacity for systems that can adapt and maintain a student-centric focus as Al-enabled
technologies continue to evolve.

Resources

e The Education Technology Joint Powers Authority (Edtech JPA) aims to streamline

procurement, provide competitive pricing, and secure favorable technology contracts for
educational agencies and other eligible entities.

¢ The TeachAl Al Guidance for Schools Toolkit is designed to support education authorities,

school leaders, and teachers in creating thoughtful guidance to help their communities
realize the potential benefits of incorporating Al in primary and secondary education while
understanding and mitigating the potential risks.

* The K-12 Gen Al Maturity Tool, developed collaboratively by the Council of the Great City
Schools (CGCS) and CoSN, is a tool that allows district leaders to self-evaluate their maturity
in implementing Generative Al (GenAl) technologies.

* The SETDA 2025 State EdTech Trends Report shares the perspectives of edtech directors,
ClOs, state chiefs, and other leaders, featuring models and examples of state leadership in
Al.

* Many districts, such as Chicago Public Schools, have developed guidebooks and acceptable

use policies that can enable stronger collaborations at the LEA levels. Many districts worked
collaboratively to establish their acceptable use policies, described in this project.

* The ILO Group's Framework for Implementing Artificial Intelligence (Al) in State Education

Agencies (SEAs) shares state-level recommendations specifically designed for the roles and
responsibilities of state education leaders and their teams.
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Recommendation 2

Strengthen the adoption and governance of Al-enabled edtech through cross-functional
teams, vendor transparency, and cooperative purchasing.

Districts should create cross-functional adoption teams with clearly defined roles to ensure
Al-enabled edtech purchases meet both technical requirements and instructional goals. These
teams should use needs assessments, product certifications, and evidence-based evaluations

to guide decisions and apply frameworks that account for the unique risks and opportunities

of integrating Al-enabled technologies into schools. State education agencies engaged in cen-
tralized purchasing or developing adoption guidance should likewise establish cross-functional
teams that bring together curriculum, special education, IT, data privacy, and equity offices rather
than relying on a single department.

Selecting Al-enabled edtech is not the same as purchasing traditional software. Al-enabled
edtech tools introduce new risks related to data privacy, output accuracy, bias, and explainability.

If adoption decisions are made without input from multiple perspectives, districts risk adopting
Al-enabled edtech tools that either go unused, used without fidelity, or expose students and
educators to harm. The average school uses more than 2,900 edtech tools per year, many of
which lack evidence of impact. For Al-enabled tools in particular, a robust procurement process

should include technology experts, curriculum leaders, special education staff, assistive technolo-
gy leaders, procurement directors, and classroom teachers to align purchases with learning goals
and safety standards.

Several districts illustrate how this approach works in practice. Denver Public Schools created a
rubric and cross-functional team to review Al-enabled edtech products for usage, compliance

with state and federal regulations, technical compatibility, privacy, and evidence of learning im-
pact. This process reduced the district’s edtech portfolio from over 1,000 tools to fewer than 350,
saving millions of dollars while ensuring the remaining products had clear instructional purposes.

Lynwood Unified School District consolidated spending by prioritizing products that aligned with

curriculum and safety standards, while the Education Technology Joint Powers Authority (Edtech

JPA) in California enabled over 200 districts to pool their purchasing power, raising the bar for
vendor accountability.

Digital Promise® Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 8


https://www.cosn.org/edtech-topics/student-data-privacy/
https://www.netguru.com/glossary/accuracy-in-ai
https://www.chapman.edu/ai/bias-in-ai.aspx#:~:text=Selection%20Bias:%20Occurs%20when%20training,male%20contributes%20to%20occupational%20stereotyping.
https://www.algolia.com/blog/ai/what-is-explainable-ai-and-why-is-transparency-so-important-for-machine-learning-solutions#:~:text=So%20there%20must%20be%20AI,critical%20for%20machine%2Dlearning%20solutions
https://www.instructure.com/resources/research-reports/edtech-top40-2025
https://www.edweek.org/technology/how-this-district-cut-hundreds-of-ed-tech-tools-and-saved-1m/2025/07
https://www.edweek.org/technology/how-this-district-cut-hundreds-of-ed-tech-tools-and-saved-1m/2025/07
https://doi.org/10.51388/20.500.12265/267
https://digitalpromise.org/2024/07/15/empowered-edtech-procurement-decisions-how-3-districts-are-leading-the-way/
https://edtechjpa.org/

A key component of strengthening Al-enabled technology adoption and governance in schools
requires prioritizing the development of accessibility-first Al-enabled tools to ensure inclusive
learning for all. Building on calls for learning resource design standards to help educators select
and evaluate learning resources for accessibility, edtech procurement teams must include IT staff,

assistive technology specialists, special and general education staff, curriculum leaders, procure-
ment directors, and English learner specialists to create comprehensive accessibility rubrics that
address both traditional and Al-specific concerns. The U.S. Department of Justice’s updated Title.
[l ADA requirements, effective April 2024, mandate that all mobile apps and web content, including
Al-enabled tools, services, programs, and activities that state and local governments offer online
meet WCAG 2.1 Standards Level AA to ensure accessibility for individuals with disabilities. Therefore,
education leaders must evaluate Al-enabled edtech tools not only for their technical require-
ments and instructional goals but also compliance with accessibility standards from the outset

rather than retrofitting later.

Multi-Team Vendor Onboarding: The Chicago Public
Schools Process

Vendors for Chicago Public Schools go through a vendor onboarding process and an
annual supplier attestation process that involve the district’s legal, edtech, procurement, IT,
risk management, and safety and security teams, among others.

Vendor onboarding is a two-step process. The first step is sponsorship, where a school or
department requests to activate or reactivate a vendor they plan to use. The second step
is the application, where the vendor submits an application for approval. Currently active
vendors do not need sponsorship and only need to complete the application through the
attestation process.

Vendors are provided with guidance on the onboarding and attestation process as well as

answers to frequently asked questions.

Procurement teams should adopt national Al standards when evaluating potential Al-enabled
edtech tools. For example, the National Institute of Standards and Technology (NIST) provides
criteria for assessing transparency, fairness, and accountability through its Al Risk Management
Framework. When considering an Al-enabled edtech tool, districts should ask whether it produces
consistent and accurate outputs, minimizes bias in recommendations, and includes safeguards

for student privacy and data. Embedding these considerations ensures that procurement is not
just about cost-effectiveness but also about protecting learners and their communities. Such
safeguards move adoption beyond compliance, positioning districts as proactive leaders in

ensuring Al-enabled edtech tools enhance learning safely and equitably.
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Resources

* The Center for Inclusive Technology and Education Systems provides guidance and resources

to support inclusive infrastructure practices including unifying decision making and
procurement considerations.

» The Tech InCITES webinar series by CAST provides edtech enthusiasts, AT specialists, IT

professionals, district administrators, and family members with insights and actionable
strategies for creating inclusive technology systems through sessions on Al and inclusive
edtech, MTSS and inclusive technology integration, assistive technology advocacy, and
accessibility accommodations.

* The EDSAFE Al Alliance has developed a comprehensive framework and guidelines for the

use of generative Al in the education sector. The framework supports community members
in understanding and addressing the opportunities, challenges, and ethical considerations
associated with Al-enabled edtech adoption in educational contexts.

* The Center for Outcomes Based Contracting at the Southern Education Foundation provides

recommendations and example contract language for structuring RFP agreements that

clearly state expectations and partnership commitments with vendors.

e |ISTE's Edtech Product Evaluation Guide helps educators and leaders across the country

identify well-built digital products that generate the best learning impacts. This
comprehensive evaluation resource aids teachers and edtech decision-makers in selecting
optimal educational technology products.

* The Edtech Index helps educators and leaders find, evaluate, and compare edtech tools with
trusted and independent third-party quality certifications.

« "Artificial Intelligence: ThEdTech Index Impact of Al on Education for All Learners” explores

the multifaceted applications of Al in education and special education, underscoring
its transformative capabilities while addressing the unique challenges of students with
disabilities and other diverse learning needs.

e The 1EdTech TrustEd Apps Accessibility Rubric is a self-assessment tool for edtech

suppliers developed by a group of cross-education industry experts. It is intended to be a
maturity model.

e The CAST Accessibility Baseline for the Universal Design for Learning Product Certification

provides information and guidance for edtech developers about conforming to the
accessibility principles defined in the Web Content Accessibility Guidelines (WCAG).
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Recommendation 3

Invest in role-specific professional learning aligned to grade levels and disciplines to build
educator capacity for teaching Al literacy across PK16 pathways.

Education leaders should prioritize sustained, collaborative professional learning that equips educa-
tors with subject-specific Al knowledge and pedagogical strategies, while developing structured Al
literacy pathways that prepare all learners for college and careers shaped by Al-enabled technolo-
gies. Al literacy includes the knowledge and skills that enable humans to critically understand, evalu-
ate, and use Al systems and tools to safely and ethically participate in an increasingly digital world.

Professional learning is a critical but unmet need when it comes to the integration of Al-enabled

edtech in responsible and safe ways. Education leaders should implement ongoing, collabora-
tive, subject-specific, professional learning, guidance, and guardrails for preparing learners to
participate responsibly in Al-enabled learning environments and ask deeper questions about

the Al-enabled systems and tools all around them. For example, there are unique challenges,
instructional priorities, and pedagogical and technological approaches for using Al-enabled tech-

nologies to support instruction in an English Language Arts (ELA) versus a math classroom (i.e.,
engaging in multi-step mathematical problem-solving versus developing expository writing skills).
Professional learning must go beyond generic sessions to address the unique demands of each
subject. Surveys confirm that teachers are more likely to use Al-enabled tools for subject-specific

instructional planning than directly with students, underscoring the need for focused professional
learning that builds confidence and provides ethical guidance for responsible classroom use.

Moving beyond one-off tool trainings, effective professional learning must be sustained and
job-embedded, allowing educators to develop deeper pedagogical understanding over time.
Forthcoming research from SETDA (November, 2025) confirms that ongoing, collaborative learn-
ing models, rather than isolated workshops, better support teachers as they integrate Al-enabled
tools into their evolving instructional practices. Professional learning should also equip educators
to create and curate accessible, inclusive resources, ensuring that accessibility considerations are
embedded throughout the design process rather than added as an afterthought.

The professional learning educators receive directly shapes their capacity to guide student Al

literacy development. When teachers understand Al-enabled tools deeply through sustained, dis-
cipline-specific training, they can more effectively design and implement the structured pathways
students need to develop their own Al competencies. At the same time, students require struc-
tured Al literacy pathways that promote responsible, equitable, and critical use. These pathways
should connect PK16 instruction to college and career readiness, helping learners understand
both the potential and the limitations of Al-enabled technologies. Recent studies indicate that
while many students experiment with Al-enabled edtech tools, fewer utilize them consistently
for schoolwork, often due to concerns about accuracy or potential misuse. Embedding Al literacy

into curricula ensures that students graduate with the skills to navigate an economy increasingly
shaped by Al-enabled technologies.
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Resources

» The Center for Innovation, Design, and Digital Learning (CIDDL) published the Framework
for Responsible Al Integration in PreK-20 Education that offers a practical guide for schools

to integrate Al responsibly, emphasizing human-centered design, accessibility, compliance
with student protection laws, and continuous professional learning.

» The Center for Innovation, Design, and Digital Learning published Artificial Intelligence:
The Impact of Al on Education for All Learners. The report examines Al's role in education,
highlighting its potential while addressing challenges for students with disabilities and
diverse learning needs.

» Digital Promise has developed Strategies to Promote Al Literacy in K-12 that provides
guidance on how leaders can design Al literacy programs so that users can safely and
effectively understand, evaluate, and use Al tools in their contexts.

e TeachAl in partnership with CSTA developed Guidance on the Future of Computer Science
Education in an Age of Al to address critical questions related to the role of Al in computer
science education.
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Recommendation 4

Ensure responsible Al-enabled technology use in classrooms by setting clear guardrails, lim-
iting the use of high-risk applications, and prioritizing tools that are accessible to all learners
and aligned to instructional goals.

Districts should establish comprehensive governance frameworks that define appropriate Al use
boundaries, restrict high-risk applications like automated grading, and ensure Al-enabled tools
align with learning goals through co-designed policies involving educators, learners, and families.

Districts need clear guardrails that address both opportunities and risks of Al implementation.
Education leaders should co-design responsible use policies that define when Al tools are helpful

and where human judgment is essential. For example, high-risk applications including those
affecting student assessment, disciplinary decisions, or personal data should not rely solely on Al
systems. Since districts range from large systems with dedicated tech teams to small ones with
limited resources, these policies should be context-driven and flexible enough to work in differ-
ent school settings while maintaining strong safety standards.

Educators who receive proper training, clear guidelines, and safety guardrails feel much more
confident using Al in their classrooms and are more likely to integrate these technologies suc-

cessfully into their teaching practice. Furthermore, when guardrails and professional learning are

developed alongside tool selection, districts see more sustained and purposeful use of Al-enabled
technologies. For these reasons, implementation support for Al-enabled technologies must

be embedded into procurement and adoption processes from the start. Vendor partnerships
that include co-design and ongoing implementation support have proven especially effective in

reducing wasted resources and strengthening educator buy-in. Districts must ensure Al tools meet

accessibility standards and comply with student protection laws, with safeguards addressing
accuracy concerns, integrity risks, and overreliance on automated outputs. District capacity varies
dramatically, from thousands of staff with dedicated tech teams to just a handful of employees.
These differences require tailored professional learning and adoption strategies that match local
needs and align with specific grade-level and subject needs.

Without structured governance and support systems, both educators and learners risk using Al
tools ineffectively, potentially widening access gaps. Current usage patterns highlight challenges
with many teachers limiting Al-enabled tool use to support lesson planning rather than direct
instruction, while students who do engage with Al tools use them for brainstorming, research,
and problem-solving, but remain concerned about accuracy and misuse. Students value Al for

quick feedback and information access but worry about accuracy, integrity risks, and overreliance,

underscoring the need for clear teacher guidance and professional learning. Without structured

support, both educators and students risk using tools ineffectively, widening equity gaps and

limiting the potential benefits of responsible Al-enabled technology integration. Addressing risks
requires professional learning, safeguards, and strategies that are context-driven, flexible, and tied

to clear instructional goals that ensure safety and security (see Appendix 2).
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To further strengthen responsible Al-enabled technology implementation, access and acces-
sibility must be a central focus. Gaps in technology use exist, with some learners receiving
multiple layers of interventions while others are left out altogether. Accessibility-first Al-enabled
tools, coupled with professional learning that emphasizes inclusive practices, help ensure that
Al-enabled edtech tools benefit all learners, including those with disabilities, multilingual learners,
and those at risk of being excluded for any other reason. Studies highlight the importance of

training teachers to adapt Al-enabled technology use to promote critical thinking and avoid learner

overreliance on automated outputs. By establishing robust governance frameworks that embed
professional learning into implementation, prioritize access and accessibility for all learners, and
maintain focus on instructional goals, districts can ensure Al-enabled technologies enhance
educational outcomes and prepare learners for a rapidly evolving workforce.

Resources

» ISTE's Teacher Ready Evaluation Tool provides a framework for evaluating edtech solutions,

including categories like digital pedagogy and inclusivity, and can inform professional
learning by clarifying expectations for classroom use.

* The National Center on Accessible Digital Educational Materials & Instruction published a
guide on embedding accessibility into procurement to support accessibility-first approaches

in professional learning.

* TeachAl developed the Al Guidance for Schools Toolkit to support education leaders and

educators in creating thoughtful guidance to help their communities realize the potential
benefits of incorporating artificial intelligence (Al) PK16 learning settings.

* The report Inclusive Intelligence: The Impact of Al on Education for All Learners explores how

Al can support students with disabilities and diverse learning needs, offering guidance for
building equitable Al literacy pathways.

o UNICEF's EdTech for Good Framework focuses on designing tools and practices that leave

no student behind, emphasizing access for all and accessibility in edtech adoption and
professional learning.

» The Federal Trade Commission’s (FTC) Children’s Online Privacy Protection Rule (COPPA)
outlines regulations and guidance for the responsible collection of data for children under

the age of 13.

« Children’s Internet Protection Act (CIPA) was enacted by Congress in 2000 to address
concerns about children’s access to obscene or harmful content over the Internet.

¢ The Federal Communication Commission’s (FCC) Universal Service for Schools and Libraries

Program (often referred to as E-rate) is one of four such Universal Service Fund (USF) programs.

Funding for E-Rate comes from USF fees collected by telecommunications providers.
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Recommendation 5

Establish Al-specific evaluation and accountability systems through independent audits, role-
based dashboards, and safeguards for privacy and equity.

To ensure Al-enabled educational technologies support positive educational outcomes, districts
should work with others (states, LEAs, etc.) to establish evaluation and accountability systems that
integrate independent audits of Al tools to assess accuracy, bias, accessibility, and explainability.
They should also develop dashboards that provide role-specific insights for teachers, administra-
tors, and students, as well as embed privacy and equity safeguards to ensure Al-enabled tools are
trustworthy and effective. Developing evaluation and accountability systems supports districts’
responsible adoption of Al-enabled edtech, builds trust within school communities, and helps
ensure that tools support positive student learning outcomes.

Currently, there is limited evidence for the effectiveness of the most widely used educational
technologies. Only 20% of the 100 most used edtech products have a research rationale, meaning

the edtech product design is evidence-based and designed to positively impact learning based on
at least one of the following evidence markers: (I) strong evidence from at least one well-designed

and well-implemented experimental study; (Il) moderate evidence from at least one well-de-

signed and well-implemented quasi-experimental study; (lll) promising evidence from at least
one well-designed and well-implemented correlational study; or (IV) demonstrates a rationale
based on high-quality research findings.

However, building a body of rigorous, well-designed research about the effectiveness of a single
edtech solution requires massive resources, time, and coordination. Even when evidence exists,
it can be difficult for districts to access, interpret, and apply it in decision-making. Allocating
research funds, identifying the appropriate study design and approach, and finding suitable study
populations and partners are several of the considerations edtech developers need to account
for—all in the face of competing interests to prioritize rapid product deployment and marketing
over rigorous validation.

These challenges can leave districts and schools without reliable information to make informed
purchasing decisions. As such, districts should consider the following in developing evaluation
and accountability systems:

 Integrate independent audits of Al-enabled edtech tools: To assess accuracy, bias,
accessibility, and explainability, consider collaborating with independent evaluators to
assess Al-enabled edtech before larger-scale adoption, require third-party validation aligned
with established frameworks and/or set clear expectations for how a product should
demonstrate alignment with established frameworks, and enable processes and timelines
for periodic re-evaluations.
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+ Develop role-based dashboards: Provide and customize role-specific insights for teachers,
administrators, and students. For educators and administrators, customization can include
student use patterns and cost-effectiveness data. For students, customization can include
assessing how Al-enabled technologies make recommendations and how data is collected.

+ Embed privacy and equity safeguards: Ensure Al-enabled edtech remains trustworthy,
safe, and effective by evaluating it for strong student data privacy protections, requiring
vendors to demonstrate how their tools support fairness and address bias, and establishing
district-level review processes to flag risks in the procurement and use of tools. Discussions
about safeguards should focus on reducing harm and managing risk, such as bias, security
vulnerabilities, and privacy violations.

To help districts craft cohesive edtech evaluation and accountability systems, several non-profit
organizations, governmental institutions, and private entities have produced free public resources.
These resources aim to provide school, district, and state leaders with tools to:

* Understand research and the evidence basis behind Al-enabled edtech solutions.
+ Evaluate how Al-enabled edtech solutions may fit current learner and educator needs.

» Systematize Al-enabled edtech procurement processes for more streamlined evaluation.

Third-party validations that are central to frameworks like the Edtech Quality Collaborative's
Quality Indicators and EduEvidence's 5 Es of Impact can play a critical role in communicating the
research, evidence, and design basis of edtech solutions where this information is often lacking.
And while many third-party validations still require research on product quality, they offer a com-
mon language for developers to orient their evidence generation and for state, district, and local
school leaders to compare their options as they build comprehensive procurement processes in
pursuit of high-quality Al tools.

As such, districts and developers do not need to start from scratch. Districts are encouraged to
collaborate with their respective states and partnering non-profit organizations to identify and
utilize quality frameworks as guidance. Existing frameworks—such as the Five Edtech Quality
Indicators developed by 1EdTech, CAST, CoSN, Digital Promise, InnovateEDU, ISTE+ASCD, and
SETDA—identify core criteria, which can be used to develop Al-enabled edtech evaluation and
accountability systems and processes:

» Safe: Al-enabled edtech must protect student and educator data with robust data privacy
and security measures that safeguard against unauthorized access or data breaches. This
includes adhering to industry standards and laws to create a secure learning environment,
data minimization (only collecting necessary data), and data transparency (users understand
which data are collected for what purpose).

» Evidence-Based: Al-enabled edtech design needs to be grounded in evidence-based
practices as specified by the ESSA Tiers of Evidence. Developers should engage in evidence-

based design and evaluation to demonstrate effectiveness aligned with educational standards.
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¢+ Inclusive: Al-enabled edtech must prioritize accessibility, inclusivity, and equitable design
to support learner variability and mitigate bias. This includes ensuring Al tools are accessible
for all learners and do not expose students to biased algorithms.

* Usable: Al-enabled edtech must be designed to be usable by educators and students. If a
tool is not easy to use, it creates unnecessary barriers for educators and students.

 Interoperable: Al-enabled edtech must seamlessly connect to other technologies within a
school's digital ecosystem. This is accomplished by adhering to established interoperability
standards that ensure secure data exchange and allow for the beneficial aggregation of data
to inform instruction and personalize learning.

Evidence-based Al-enabled edtech has the potential to transform learning positively. However,
without evaluation and accountability systems, states, districts, and schools risk investing in
edtech tools that are not evidence-based, equitable, or safe. Independent audits, role-based
dashboards, and strong privacy and equity safeguards can be embedded in evaluation and
accountability systems to create a shared language for districts and developers to ensure the
evaluation and design of Al-enabled edtech is responsible and effective.

Resources

* SETDA's guide Easing the Burden on Schools: Integrating the Five EdTech Quality Indicators

Into State Procurement Processes (2025) offers adaptable model questions aligned to the

five indicators that can serve as a framework for evaluating and procuring effective edtech
tools developed collaboratively by 1EdTech, CAST, CoSN, Digital Promise, InnovateEDU,
ISTE, and SETDA.

» The EdTech Index is an up-to-date resource for information on learning technology
products, including quality indicators from trusted organizations as well as product profiles.

+ EduEvidence: Multidimensional Impact Framework identifies 5 Es of Impact: efficacy,

effectiveness, ethics, equity, and environment. The proposed indicators serve as impact

metrics to assist policymakers, educators, and edtech developers in comprehensively
assessing the impact of edtech solutions.

o ESSA Tiers of Evidence, established under the 2015 national education law, the ESSA
tiers of evidence provide a framework for state and local education agencies to make
evidence-based decisions by systematically identifying needs, selecting and implementing
interventions, and evaluating outcomes through a structured school improvement cycle.
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Conclusion

The rapid rise of Al-enabled edtech offers both opportunities and risks. Without clear priorities,
evidence-based guidance, professional learning, and accountability systems, districts risk invest-
ing in technologies that are inequitable, unsafe, or ineffective. The five recommendations in this
brief can support more responsible integration of Al-enabled edtech into learning environments
to create conditions that strengthen teaching, support educators, and expand equitable opportu-
nities for all learners.

As districts face increasing pressure to prepare students and educators for an Al-enabled world,
responsible procurement of Al-enabled edtech will determine whether opportunity gaps are
narrowed or widened. The strategies outlined in the recommendations above move edtech
procurement beyond fragmented and isolated approaches, toward sustainable, system-wide
practices that place evidence, equity, and student well-being at the center of responsible Al-
enabled edtech adoption.
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Appendices

Appendix 1: EdTech Adoption Cycle

3
VISION AND PLANNING

— Align procurement with district needs

\

IMPLEMENTATION

and strategic priorities.

Planning for Al-enabled edtech requires districts to move
beyond reactive purchasing decisions and establish strategic
frameworks that align technology with clear learning objectives
and pedagogical goals. Al-enabled tools require specialized
evaluation criteria that address unique considerations,

including algorithmic transparency, bias mitigation, data privacy
implications, and the need for ongoing monitoring of Al system

Establish quality implementation
processes with thoughtful
support strategies.

Effective implementation of Al-enabled edtech
requires districts to establish comprehensive
support systems that include professional learning,
clear usage guidelines, and plans to track usage for
ongoing technical assistance, which would prevent

performance and outputs.

Key Challenges
» Siloed processes
e Lack of clear vision
« Reliance on sales pitches

SCALING AND

SUSTAINING
Build on proven practices
and sustainably ensure

? responsiveness to legislative
and technology changes.

Developing standardized frameworks that
enable nimble responses to legislations

and innovation and strengthening state-level
policy coordination would allow districts to
leverage shared resources and collaborative
approaches, reducing the current need

for each district to independently build
complex procurement systems and creating
opportunities for more consistent, high-quality
implementation across educational systems.
Coordinated funding structures would enable
more strategic resource allocation for districts
to ensure equitable access to Al-enabled
edtech across all student populations while
avoiding intervention overlap.

Key Challenges Recommendations:
¢ Funding ¢ Shared frameworks
constraints « Cross-district
» Capacity collaboration
limitations « Policy alignment
¢ Market at the state and
fragmentation local levels

Recommendations:
« Cross-functional teams
e Formal planning processes

« Data-driven needs
assessments

Al-Enabled . '
Edtech integrated meaningfully.

Adoption
Cycle

the common problem of purchased tools going
unused. Successful implementation demands
strong vendor-district partnerships where
technology companies provide research-based
recommendations, co-design implementation
plans with educators, and address practical
considerations such as hardware requirements,
scheduling constraints, and classroom
logistics. Teachers must be directly
involved in developing implementation
strategies to ensure that Al tools are

Recommendations:
¢ Integrated
unused tools professional learning
e Lack of vendor ¢ Teacher-involved
support planning
* Hardware o Co-design
requirements partnerships

Key Challenges
¢ Too many

ONGOING EVALUATION
Develop comprehensive tracking
and measurement systems.

Edtech evaluation faces critical timing misalignments where
districts must make contract renewal decisions before receiving
reliable outcome data, as state test results typically arrive in mid-
to late summer when procurement cycles for the following year
have already concluded. Districts must establish comprehensive
evaluation frameworks that provide role-specific data access and
identify faster, more reliable metrics beyond annual assessments
to enable timely decision-making about Al-enabled edtech
effectiveness, drive iterative product improvements, and inform
contract renewal decisions.

Recommendations:

« Usage dashboards for
data-driven decisions

« Adverse incident
reporting systems

o Early quality indicators
including keyword detection
at the input and output layers

Key Challenges
« Insufficient measurement
¢ Delayed data availability
« Role delegation issues
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Key Considerations for Al-Enabled EdTech
» Cross-Functional Collaboration: Ensure technical requirements and pedagogical objectives
are both met through diverse team involvement.

» Evidence-Based Decision Making: Move beyond word-of-mouth and sales pitches to rely
on data, research, and validated outcomes.

* Implementation Support: Provide adequate professional learning and ongoing support to
maximize tool effectiveness.

« Continuous Evaluation: Establish systems for ongoing assessment and rapid feedback to
inform decision-making.

» Sustainability Planning: Consider long-term funding, capacity, and scalability from the
initial planning stages.
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Appendix 2: Mitigating Harm and Ensuring Safety and Security

Risks of Al in educational settings go beyond data security and privacy, spanning from rushed
implementation without proper guidance to algorithmic bias and harmful content generation.
These risks include premature deployment of tools like generative Al chatbots that distract from
core educational functions, biased facial recognition systems in test proctoring that dispropor-
tionately affect students of color, Al-generated stereotypical or false content that students may
incorporate into academic work, potential misuse for cyberbullying through fabricated narratives,
inaccurate information including fictional historical figures or incorrect mathematical solutions,
lack of transparency in procurement decisions due to insufficient information about Al systems,
and educators becoming overly dependent on algorithmic recommendations at the expense of
professional judgment and human oversight.

An important starting point for managing risks is the NIST Al Risk Management Framework, which
provides a comprehensive risk management framework for Al across all sectors. Although this

framework is not specific to education, it can offer guidance as developers and educational
leaders collaborate to create more targeted risk management approaches tailored to the
education sector.

Regarding risk identification, risks can occur at multiple scales, ranging from harm to individual
people to harm to an ecosystem. In addition, as discussed earlier, Al-enabled systems for edu-
cation will be developed with components from organizations outside the primary developer,
and thus, risks may emerge along the supply chain of components utilized in an overall product
or service. Regarding risk prioritization, the EU Al Act defines levels of risk and defines edtech as
high-risk. Currently, there is no similar official definition of educational risk levels in the United
States; however, developers are beginning to index specific risks in their applications and develop
targeted mitigation strategies.

Framework for Categorizing Potential Harms of Al by Impact Level

Harm to People Harm to an Organization Harm to an Ecosystem

Individual: Harm to a person’s | Operational: Harm to an Component: Harm to
civil liberties, rights, physical organization'’s business interconnected and
or psychological safety, or operations. interdependent elements
economic opportunity. and resources.

Institutional: Harm to an
Group/Community: organization from security Network: Harm to the global
Harm to a group, such as breaches or monetary loss. financial system, supply chain,
discrimination against a or interrelated systems.
population subgroup. Network/Sef:toral: Harm. to

an organization'’s reputation. Systems: Harm to natural
Societal: Harm to resources, the environment,
democratic participation or and the planet.
educational access.
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Mitigating Potential Harms of Al by Impact Level

To mitigate these potential harms, we recommend developers take a lifecycle approach to man-
aging these and other risks. The four aspects of a lifecycle risk management framework include:

govern, map, measure, and Manage.

Harm to People

Govern: Establish
organizational culture
prioritizing individual

rights, equity, and
democratic values across all
development phases.

Map: Identify risks to individual
safety, groups, and broader
educational/civic access in
school contexts.

Measure: Apply bias testing,
privacy audits, and systemic
impact assessments using

educational psychometrics.

Manage: Implement individual
protections, mechanisms,

and features that enhance
rather than undermine
educational access.

Harm to an Organization

Govern: Integrate operational
risk management, security
consciousness, and

ethical responsibility into
organizational culture.

Map: Recognize operational
vulnerabilities, security/
financial risks, and
reputational threats.

Measure: Monitor operational
metrics, conduct security
audits, and track user
feedback throughout

product lifecycle.

Manage: Implement quality
controls, robust security
measures, and proactive
issue resolution.

Harm to an Ecosystem

Govern: Foster awareness
of interconnected system
impacts and responsibilities
to broader educational
infrastructure.

Map: Understand how
products affect educational
networks and educational
technology systems.

Measure: Assess network
effects and systemic
impacts across educational
ecosystems.

Manage: Design for
ecosystem resilience,

and coordinate across
audiences of interconnected
educational systems.

Digital Promise®

Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 22




References

1Edtech. (2025). 1EdTech TrustEd Apps Accessibility Rubric. 1IEdTech Consortium.
https://www.ledtech.org/standards/accessibility-rubric

Amemasor, S. K., Oppong, S. O., Ghansah, B., Benuwa, B.B., & Essel, D. D. (2025). A systematic
review on the impact of teacher professional development on digital instructional integration
and teaching practices. Frontiers in Education, 10. https://doi.org/10.3389/feduc.2025.1541031

Caruana, V. (2024, June 24). What is explainable Al, and why is transparency so im-
portant for machine-learning solutions? Algolia. https://www.algolia.com/blog/ai/

what-is-explainable-ai-and-why-is-transparency-so-important-for-machine-learning-solutions

CAST. (2024). Universal Design for Learning Guidelines version 3.0. https://udlguidelines.cast.org

Center on Inclusive Technology & Education Systems. (2025). Tech InCITES Webinar Series. CAST.
https://cites.cast.org/get-started/tech-incites-webinar-series/

Center for Innovation, Design, and Digital Learning. (2024). Artificial Intelligence: The Impact of
Al on Education for All Learners. Center for Innovation, Design, and Digital Learning (CIDDL).
https://ciddl.org/inclusive-intelligence-the-impact-of-ai-on-education-for-all-learners/

Chapman University Artificial Intelligence Hub. (2025). Bias in Al. https://www.chapman.edu/ai/
bias-in-ai.aspx

Chicago Public Schools. (2024). Al Guidebook. Chicago Public Schools. https://www.cps.edu/
strategic-initiatives/ai-guidebook/

CoSN & the Council of the Great City Schools. (2024). K-12 Gen Al Maturity Tool. CoSN. https://
www.cosn.org/wp-content/uploads/2025/04/K-12-Gen-Al-Maturity-Tool-Final-CC-V1.1.pdf

Daher, R. (2025). Integrating Al literacy into teacher education: A critical perspective paper.
Discover Artificial Intelligence, 5(217). https://doi.org/10.1007/s44163-025-00475-7

Digital Promise. (2023). Accessibility Baseline for the Universal Design for Learning
Product Certification. Digital Promise. https://digitalpromise.app.box.com/s/
dcb4kbho25zz4aezk6lvld7g5f71u9qgt

Digital Promise. (2025). Al literacy: Overview. https://digitalpromise.org/initiative/

artificial-intelligence-in-education/ai-literacy/

EduEvidence. (2024). The 5Es Framework. EduEvidence. https://eduevidence.org/the-5es/

Educational Technology Joint Powers Authority. (2025). https://edtechjpa.org

EdTech Index. (2025). Edtech Index. International Society for Technology in Education (ISTE).
https://edtechindex.org/

Federal Communications Commission (2024). Affordable Connectivity Program. https://www.fcc.
gov/acp

Digital Promise® Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 23


https://www.1edtech.org/standards/accessibility-rubric
https://doi.org/10.3389/feduc.2025.1541031
https://www.algolia.com/blog/ai/what-is-explainable-ai-and-why-is-transparency-so-important-for-machine-learning-solutions
https://www.algolia.com/blog/ai/what-is-explainable-ai-and-why-is-transparency-so-important-for-machine-learning-solutions
https://udlguidelines.cast.org
https://cites.cast.org/get-started/tech-incites-webinar-series/
https://ciddl.org/inclusive-intelligence-the-impact-of-ai-on-education-for-all-learners/
https://ciddl.org/inclusive-intelligence-the-impact-of-ai-on-education-for-all-learners/
https://www.chapman.edu/ai/bias-in-ai.aspx
https://www.chapman.edu/ai/bias-in-ai.aspx
https://www.cps.edu/strategic-initiatives/ai-guidebook/
https://www.cps.edu/strategic-initiatives/ai-guidebook/
https://www.cosn.org/wp-content/uploads/2025/04/K-12-Gen-AI-Maturity-Tool-Final-CC-V1.1.pdf
https://www.cosn.org/wp-content/uploads/2025/04/K-12-Gen-AI-Maturity-Tool-Final-CC-V1.1.pdf
https://doi.org/10.1007/s44163-025-00475-7
https://digitalpromise.app.box.com/s/dcb4kbho25zz4aezk6lv1d7g5f71u9qt
https://digitalpromise.app.box.com/s/dcb4kbho25zz4aezk6lv1d7g5f71u9qt
https://digitalpromise.org/initiative/artificial-intelligence-in-education/ai-literacy/
https://digitalpromise.org/initiative/artificial-intelligence-in-education/ai-literacy/
https://eduevidence.org/the-5es/
https://edtechjpa.org/
https://edtechindex.org/
https://www.fcc.gov/acp
https://www.fcc.gov/acp

Federal Communications Commission (2024). Children’s Internet Protection Act (CIPA).
https://www.fcc.gov/consumers/quides/childrens-internet-protection-act

Federal Trade Commission. (2025). Children’s Online Privacy Protection Rule ("COPPA”).
https://www.ftc.gov/legal-library/browse/rules/childrens-online-privacy-protection-rule-coppa

Federal Communications Commission (2024). E-Rate: Universal service program for schools.
https://www.fcc.gov/consumers/quides/universal-service-program-schools-and-libraries-e-rate

General Services Administration. (2025). Accessibility Conformance Report (ACR). https://www.
section508.gov/sell/acr/

Hoffman, M. (2023). The EU Al Act: A Primer. Center for Security and Emerging Technology.
https://cset.georgetown.edu/article/the-eu-ai-act-a-primer/

ILO Group. (2024). Framework for Implementing Artificial Intelligence (Al) in State Education
Agencies (SEAs). ILO Group. https://www.ilogroup.com/wp-content/uploads/2024/06/

Framework-for-Implementing-Artificial-Intelligence-Al-in-State-Education-Agencies-SEAs
v1.0.pdf

ISTE. (2023). Teacher Ready Edtech Product Evaluation Guide. International Society for
Technology in Education (ISTE). https://cdn.iste.org/www-root/2023-06/ISTE_Edtech
Product_Evaluation_Guide-2023_06.pdf

Instructure. (2025). The Edtech Top 40: K-12 edtech engagement during the 2024-25 school
year. https://www.instructure.com/resources/research-reports/edtech-top40-2025

Karim, S., Armstrong, A.L., & Ruiz, P. Tsai, K. (2024). What Are District Leaders Learning from
Their Community About Al? Digital Promise. https://digitalpromise.org/2024/04/04/
what-are-district-leaders-learning-from-their-community-about-ai/

Kaufman, J. H., Woo, A., Eagan, J., Lee, S., & Kassan, E. B. (2025). Uneven adoption of artificial
intelligence tools among U.S. teachers and principals in the 2023-2024 school year. RAND
Corporation._https://www.rand.org/pubs/research_reports/RRA134-25.html

Kelley, M., & Wenzel, T. (2025). Advancing artificial Intelligence literacy in teacher education
through professional partnership inquiry. Education Sciences, 15(6), 659. https://doi.
0rg/10.3390/educscil5060659

Kucirkova, N., Schewe, O., Campbell, J., Lindroos Cermakova, A., & Pitchford, N. (2025).
Developing evidence indicators for evaluating K12 EdTech: towards a consensus on educa-
tional impact. Humanities and Social Sciences Communications, 12(1). https://doi.org/10.1057/
s41599-025-05330-9

Langreo, L. (2025, July 2). How this district cut hundreds of ed-tech tools and saved SIM.
Education Week. https://www.edweek.org/technology/how-this-district-cut-hundreds
-of-ed-tech-tools-and-saved-1m/2025/07/02

Digital Promise® Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 24


https://www.fcc.gov/consumers/guides/childrens-internet-protection-act
https://www.ftc.gov/legal-library/browse/rules/childrens-online-privacy-protection-rule-coppa
https://www.fcc.gov/consumers/guides/universal-service-program-schools-and-libraries-e-rate
https://www.fcc.gov/consumers/guides/universal-service-program-schools-and-libraries-e-rate
https://www.section508.gov/sell/acr/
https://www.section508.gov/sell/acr/
https://cset.georgetown.edu/article/the-eu-ai-act-a-primer/
https://www.ilogroup.com/wp-content/uploads/2024/06/Framework-for-Implementing-Artificial-Intelligence-AI-in-State-Education-Agencies-SEAs_v1.0.pdf
https://www.ilogroup.com/wp-content/uploads/2024/06/Framework-for-Implementing-Artificial-Intelligence-AI-in-State-Education-Agencies-SEAs_v1.0.pdf
https://www.ilogroup.com/wp-content/uploads/2024/06/Framework-for-Implementing-Artificial-Intelligence-AI-in-State-Education-Agencies-SEAs_v1.0.pdf
https://www.ilogroup.com/wp-content/uploads/2024/06/Framework-for-Implementing-Artificial-Intelligence-AI-in-State-Education-Agencies-SEAs_v1.0.pdf
https://www.ilogroup.com/wp-content/uploads/2024/06/Framework-for-Implementing-Artificial-Intelligence-AI-in-State-Education-Agencies-SEAs_v1.0.pdf
https://cdn.iste.org/www-root/2023-06/ISTE_Edtech_Product_Evaluation_Guide-2023_06.pdf
https://cdn.iste.org/www-root/2023-06/ISTE_Edtech_Product_Evaluation_Guide-2023_06.pdf
https://cdn.iste.org/www-root/2023-06/ISTE_Edtech_Product_Evaluation_Guide-2023_06.pdf
https://www.instructure.com/resources/research-reports/edtech-top40-2025
https://digitalpromise.org/2024/04/04/what-are-district-leaders-learning-from-their-community-about-ai/
https://digitalpromise.org/2024/04/04/what-are-district-leaders-learning-from-their-community-about-ai/
https://www.rand.org/pubs/research_reports/RRA134-25.html
https://doi.org/10.3390/educsci15060659
https://doi.org/10.3390/educsci15060659
https://doi.org/10.1057/s41599-025-05330-9
https://doi.org/10.1057/s41599-025-05330-9
https://www.edweek.org/technology/how-this-district-cut-hundreds-of-ed-tech-tools-and-saved-1m/2025/07
https://www.edweek.org/technology/how-this-district-cut-hundreds-of-ed-tech-tools-and-saved-1m/2025/07

Lee, D. (2024, July 15). Empowered edtech procurement decisions: How 3 districts are leading
the way. Digital Promise. https://digitalpromise.org/2024/07/15/empowered-edtech-

procurement-decisions-how-3-districts-are-leading-the-way/

Lee, K., Popoff, E., & Walker, D. (2025). 2025 State EdTech Trends Report. SETDA.
https://www.setda.org/priorities/state-trends/

Mishra, P, Warr, M., & Islam, R. (2023). TPACK in the age of ChatGPT and Generative Al. Journal of
Digital Learning in Teacher Education, 39(4), 235-251. https://doi.org/10.1080/21532974.2023.
2247480

National Center on Accessible Educational Materials. (2025). About the AEM Center. CAST.
https://aem.cast.org/

National Center on Accessible Digital Educational Materials & Instruction. (2025, April). Including
accessibility in all components of procurement: A guide for state educational agencies and
school districts. https://ncademi.org/wp-content/uploads/2025/04/procurement.pdf

National Center on Accessible Digital Educational Materials & Instruction. (2024). Meeting the ADA
Title Il web and mobile accessibility requirements: A roadmap for state and local educational
agencies. https://ncademi.org/resources/publications/roadmap/

National Center on Accessible Educational Materials. (2020). Designing for Accessibility. CAST.
https://aem.cast.org/create/designing-accessibility-pour

Netguru. (2024). Accuracy in Al: Artificial intelligence explained. https://www.netguru.com/

glossary/accuracy-in-ai

Information Technology Laboratory. (2025). Al Risk Management Framework. National Institute of
Standards and Technology. https://www.nist.gov/itl/ai-risk-management-framework

Noakes, S., Shell, A., & Karim, S. (2025). Driving Edtech Coherence and Intentionality:
Denver Public Schools’ Innovative Procurement Process. Digital Promise. https://doi.
0rg/10.51388/20.500.12265/267

Office of Educational Technology, U.S. Department of Education. (2017, January). Reimagining
the role of technology in education: 2017 national education technology plan update. ERIC.
https://files.eric.ed.gov/fulltext/ED577592.pdf

Pitts, G., Marcus, V., & Motamedi, S. (2025). Student perspectives on the benefits and risks of Al in
education. arXiv. https://arxiv.org/abs/2505.02198

REL Midwest. (2019). ESSA Tiers of Evidence: What You Need to Know. Institute of Educational
Sciences. https://ies.ed.gov/ies/2025/01/essa-tiers-evidence

Ruiz, P, Karim, S., Armstrong, A. L., Shell, A, Singmaster, H., Giang, M., & Liberman, B. (2024).
Emerging technology responsible use policy sample language. Digital Promise.
https://digitalpromise.dspacedirect.org/items/f84dedc7-762c-460e-b9ba-eb4ba28a9b51

Digital Promise® Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 25


https://digitalpromise.org/2024/07/15/empowered-edtech-procurement-decisions-how-3-districts-are-leading-the-way/
https://digitalpromise.org/2024/07/15/empowered-edtech-procurement-decisions-how-3-districts-are-leading-the-way/
https://www.setda.org/priorities/state-trends/
https://doi.org/10.1080/21532974.2023.2247480
https://doi.org/10.1080/21532974.2023.2247480
https://aem.cast.org/
https://ncademi.org/wp-content/uploads/2025/04/procurement.pdf
https://ncademi.org/resources/publications/roadmap/
https://aem.cast.org/create/designing-accessibility-pour
https://www.netguru.com/glossary/accuracy-in-ai
https://www.netguru.com/glossary/accuracy-in-ai
https://www.nist.gov/itl/ai-risk-management-framework
https://doi.org/10.51388/20.500.12265/267
https://doi.org/10.51388/20.500.12265/267
https://files.eric.ed.gov/fulltext/ED577592.pdf
https://arxiv.org/abs/2505.02198
https://ies.ed.gov/ies/2025/01/essa-tiers-evidence
https://digitalpromise.dspacedirect.org/items/f84dedc7-762c-460e-b9ba-eb4ba28a9b51
https://digitalpromise.dspacedirect.org/items/f84dedc7-762c-460e-b9ba-eb4ba28a9b51

Riggs, V. (2025). Impact of Al literacy professional development on teaching: Evaluating changes
in perceptions and classroom practices. American Journal of STEM Education, 7, 37-50.
https://doi.org/10.32674/rbajg012

SETDA. (2025). Easing the Burden on Schools: Integrating the Flve EdTech QUality
Indicators Into State Procurement Processes. SETDA. https://www.dropbox.com/scl/fi/
iangoseh5076ly0g0w911/SETDA-s-EdTech-Quality-Indicators-Guide_2025.pdf?rlkey=b
ev/ybpyhltdkelr6r2ec2jtGe=5&st=388rns5x&dl=0

SETDA. (2025). New Report: Artificial Intelligence Tops List of State EdTech Priorities for the First
Time. SETDA. https://www.setda.org/news/press-releases/press-release-2025/press-release-

new-report-artificial-intelligence-tops-list-of-state-edtech-priorities-for-the-first-time/

Sidoti, O., Park, E., & Gottfried, J. (2025). About a quarter of U.S. teens have used ChatGPT for
schoolwork—double the share in 2023. Pew Research Center. https://www.pewresearch.org/

short-reads/2025/01/15/about-a-quarter-of-us-teens-have-used-chatgpt-for-schoolwork-
double-the-share-in-2023/

TeachAl. (2025). Al Guidance for Schools Toolkit. TeachAl. teachai.org/toolkit

Trevisan, O., Christensen, R., Drossel, K., Friesen, S., Forkosh-Baruch, A., & Phillips, M. (2024).
Drivers of digital realities for ongoing teacher professional learning.

Technology, Knowledge and Learning, 29(4), 1851-1868. https://doi.org/10.1007/
s10758-024-09771-0

Ullman, E. (2025, May 16). Trimming the edtech fat: How districts are streamlining their digital
ecosystem. EdSurge. https://www.edsurge.com/news/2025-05-16-trimming-the-edtech-fat-

how-districts-are-streamlining-their-digital-ecosystems

U.S. Department of Education, (2025). Fiscal Year 2026 Budget Summary. https://www.ed.gov/

media/document/fiscal-year-2026-budget-summary-110043.pdf

U.S. Department of Education. (2023). Non-regulatory guidance: Using evidence to strengthen
education investments. https://www.ed.gov/media/document/non-requlatory-guidance-us-
ing-evidence-strengthen-education-investments-2023-46305.pdf

U.S. Department of Justice Civil Rights Division. (2024). Fact sheet: New rule on the accessibility
of web content and mobile apps provided by state and local governments. ADA.gov. https://
www.ada.gov/resources/2024-03-08-web-rule/

U.S. Department of Justice Civil Rights Division. (2025). Guidance & Resource Materials. ADA.gov.
https://www.ada.gov/resources/

Utah State Board of Education. (2025). Student Data Privacy. https://schools.utah.gov/
studentdataprivacy/index

Washington Office of Superintendent of Public Instruction. Human-Centered Artificial Intelligence
in Schools. (2025). Office of Superintendent of Public Instruction. https://ospi.k12.wa.us/
student-success/resources-subject-area/human-centered-artificial-intelligence-schools

Digital Promise® Integrating Al-Enabled EdTech in PK16 Education: Five Recommendations for State and District Leaders | 26


https://doi.org/10.32674/rbajg012
https://www.dropbox.com/scl/fi/iangoseh5o76ly0g0w911/SETDA-s-EdTech-Quality-Indicators-Guide_2025.pdf?rlkey=beev7y6pyhltdkelr6r2ec2jt&e=5&st=388rns5x&dl=0
https://www.dropbox.com/scl/fi/iangoseh5o76ly0g0w911/SETDA-s-EdTech-Quality-Indicators-Guide_2025.pdf?rlkey=beev7y6pyhltdkelr6r2ec2jt&e=5&st=388rns5x&dl=0
https://www.dropbox.com/scl/fi/iangoseh5o76ly0g0w911/SETDA-s-EdTech-Quality-Indicators-Guide_2025.pdf?rlkey=beev7y6pyhltdkelr6r2ec2jt&e=5&st=388rns5x&dl=0
https://www.setda.org/news/press-releases/press-release-2025/press-release-new-report-artificial-intelligence-tops-list-of-state-edtech-priorities-for-the-first-time/
https://www.setda.org/news/press-releases/press-release-2025/press-release-new-report-artificial-intelligence-tops-list-of-state-edtech-priorities-for-the-first-time/
https://www.setda.org/news/press-releases/press-release-2025/press-release-new-report-artificial-intelligence-tops-list-of-state-edtech-priorities-for-the-first-time/
https://www.setda.org/news/press-releases/press-release-2025/press-release-new-report-artificial-intelligence-tops-list-of-state-edtech-priorities-for-the-first-time/
https://www.pewresearch.org/short-reads/2025/01/15/about-a-quarter-of-us-teens-have-used-chatgpt-for-schoolwork-double-the-share-in-2023/
https://www.pewresearch.org/short-reads/2025/01/15/about-a-quarter-of-us-teens-have-used-chatgpt-for-schoolwork-double-the-share-in-2023/
https://www.pewresearch.org/short-reads/2025/01/15/about-a-quarter-of-us-teens-have-used-chatgpt-for-schoolwork-double-the-share-in-2023/
http://teachai.org/toolkit
https://doi.org/10.1007/s10758-024-09771-0
https://doi.org/10.1007/s10758-024-09771-0
https://www.edsurge.com/news/2025-05-16-trimming-the-edtech-fat-how-districts-are-streamlining-their-digital-ecosystems
https://www.edsurge.com/news/2025-05-16-trimming-the-edtech-fat-how-districts-are-streamlining-their-digital-ecosystems
https://www.edsurge.com/news/2025-05-16-trimming-the-edtech-fat-how-districts-are-streamlining-their-digital-ecosystems
https://www.ed.gov/media/document/fiscal-year-2026-budget-summary-110043.pdf
https://www.ed.gov/media/document/fiscal-year-2026-budget-summary-110043.pdf
https://www.ed.gov/media/document/non-regulatory-guidance-using-evidence-strengthen-education-investments-2023-46305.pdf
https://www.ed.gov/media/document/non-regulatory-guidance-using-evidence-strengthen-education-investments-2023-46305.pdf
https://www.ed.gov/media/document/non-regulatory-guidance-using-evidence-strengthen-education-investments-2023-46305.pdf
https://www.ada.gov/resources/2024-03-08-web-rule/
https://www.ada.gov/resources/2024-03-08-web-rule/
https://www.ada.gov/resources/
https://schools.utah.gov/studentdataprivacy/index
https://schools.utah.gov/studentdataprivacy/index
https://ospi.k12.wa.us/student-success/resources-subject-area/human-centered-artificial-intelligence-schools
https://ospi.k12.wa.us/student-success/resources-subject-area/human-centered-artificial-intelligence-schools

@O®SO6

CC BY-NC-ND 4.0 Deed | Attribution-NonCommercial-NoDerivs 4.0 International

Digital
¥ Promise’
Washington, D.C.: Redwood City, CA:
1001 Connecticut Ave. NW, Suite 935 702 Marshall St., Suite 340
Washington, D.C. 20036 Redwood City, CA 94063

Website: https://digitalpromise.org/



https://creativecommons.org/licenses/by-nc-nd/4.0/deed.en

	_z8qc3zmv0i87
	Acknowledgments
	Introduction
	Recommendation 1
	Recommendation 2
	Recommendation 3
	Recommendation 4
	Recommendation 5
	Conclusion
	Appendices
	References

